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Abstract: 

Factors that reduce motivation are among the main causes that negatively affect students’ interest in learning a language. 

This study examined the sources of demotivation in language learning among secondary school EFL students. It also 

investigated teachers’ suggestions and educational implications for enhancing students’ motivation. The participants included 

30 Kuwaiti secondary school EFL students and 8 English teachers from public secondary schools. Data were gathered using 

two research tools: a questionnaire and semi-structured interviews with both students and teachers. The findings indicated 

that the most common demotivating factors were related to the subject itself and to teachers. Specifically, the lack of engaging 

topics, limited opportunities to practice English, an excessive focus on grammar, and teachers’ lack of competence were 

identified as the key causes of demotivation. Furthermore, teachers recommended several strategies to boost students’ 

motivation, including the integration of technology, the use of extrinsic rewards and encouragement, and the promotion of 

competitive and cooperative learning activities. 

Keywords: Demotivation, EFL, English, High school, Language learning, Motivation, Recommendations, Kuwaiti students, 

Teachers. 

 

I. INTRODUCTION  

 

It is unquestionable that motivation is essential in second or foreign language learning. Previous studies showed that 

motivation is one of the critical factors that can affect the process of learning a language (Al-Hoorie, 2018; Bradford, 2007; 

Dornyei & Ushioda, 2021). Dörnyei (2005) stated “without sufficient motivation, even individuals with the most remarkable 

abilities cannot accomplish long term goals, and neither are appropriate curricula and good teaching enough on their own to 

ensure student achievement” (p. 65). Motivation researchers were greatly interested in the positive effects of motivation that 

increase students’ interest toward learning (Al-Hoorie & MacIntyre, 2020; Boo et al., 2015; Dornyei, 2020; Crookes & 

Schmidt, 1991; Peacock, 1997). However, there are negative factors that can affect motivation and damage any process of 

learning, specifically language learning. Dornyei (2001) named such factors ‘demotivating factors’. As opposed to the 

positive factors that can increase language students’ motivation, demotivating factors gradually reduce motivation and 

obstruct effective language learning. Lately , demotivation has been a focus of educational research; yet, it has attracted 

limited attention in the field of language learning. In fact, language learning researchers were mostly interested in how 

motivation can have a positive effect on language learning (Dörnyei, 2001). However, Baldauf (2007) argued that 

demotivation plays a critical role as a challenge in the field of foreign or second language learning. He emphasized  on the 

need for a framework that takes into consideration the different sources of demotivation toward language learning. Given the 

negative influence that demotivation have on language learning in different settings around the world, understanding 

demotivation factors is important for L2 teachers and learners (Albalawi, 2017). Previous demotivation studies in language 

learning exposed many demotivation factors considering language learners from various contexts (Al-Khasawneh, 2017; 

Çankaya, 2018; Evans & Tragant, 2020; Sakai & Kikuchi, 2009; Zang, 2007). Most of these studies investigated demotivation 

among university students. On the other hand , very few studies investigated demotivation among high school students in 

spite of its importance in this stage. Exploring demotivation factors for high school students is essential as it can  identify 

major problems before university admission. In addition, there is a need for further research on demotivation in the EFL 

setting.More importantly, demotivation research seems to be rare in the Arab world, and in the Kuwaiti context, in particular. 

Thus, this study aims to explore Kuwaiti high school EFL students’ demotivating factors toward language learning at public 

schools. It also explores the educational implications and recommendations for increasing students’ motivation toward 

language learning from the perspectives of teachers. More specifically, the study aims to answer the following questions: 

 1) What are the most dominant English language learning demotivating factors as perceived by EFL students? 

 2) What are EFL teachers’ recommendations for increasing and promoting EFL students’ motivation of English language 

learning? 
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2. Literatures Review 

Motivation is widely recognized as one of the most influential factors in second language acquisition. Dörnyei (2001) 

introduced the concept of demotivation, defining it as “specific external forces that reduce or diminish the motivational basis 

of a behavioural intention or an ongoing action” (p. 143). Subsequent researchers broadened this definition to include internal 

influences as well. Accordingly, L2 demotivation can be understood as a decline in learners’ motivation toward language 

study caused by either external or internal factors. In other words, demotivation does not imply that learners completely lose 

their motivation; rather, it indicates a reduction in their motivational intensity due to various demotivating influences related 

to the teacher, learner, subject matter, or learning environment. Consistent with this view, Dörnyei and Ushioda (2011) 

clarified that demotivation does not represent a total absence of motivation but rather the presence of negative conditions 

that weaken or reduce a learner’s normal motivational level.Researchers have examined demotivation from multiple 

perspectives. Most studies in the EFL field have aimed to identify both internal and external sources of demotivation. A 

number of investigations have found that teachers are among the most significant contributors to learners’ demotivation . For 

instance, Dörnyei (2001) categorized demotivating factors into nine groups based on interviews with secondary school EFL 

students and discovered that teacher-related issues were reported 30 times, accounting for roughly 40% of all demotivating 

elements. Similarly, Zhang (2007) identified teachers as major sources of demotivation in four different countries—China, 

Germany, Japan, and the United States—where teacher-related factors explained up to 39% of the variance in students’ 

demotivation. Among these, teacher incompetence and negative classroom behaviors were the most frequently cited 

concerns.Conversely, other studies (Çankaya, 2018; Kim, 2009; Liu, 2020; Sakai & Kikuchi, 2009) suggested that teachers 

are not always the primary cause of demotivation. Instead, factors such as classroom environment, learning materials, and 

test-related stress can play a more significant role in reducing students’ motivation. Supporting this view, other researchers 

(Hamada, 2008; Qashoa, 2006) highlighted that textbooks, learning aids, and the overall classroom atmosphere are 

commonly reported demotivators in various contexts, including studies conducted in Saudi Arabia.Moreover, some research 

has demonstrated that learners’ personal traits—such as low self-confidence, negative attitudes, or weak academic 

performance—can also contribute to demotivation (Falout & Maruyama, 2004; Ikeno, 2002; Tsuchiya, 2006). For example, 

Falout and Maruyama (2004) examined the sources of demotivation among 64 university students, dividing them into high- 

and low-proficiency groups. Their findings revealed that both groups viewed lack of self-confidence as the most influential 

demotivating factor.The reviewed literature underscores the necessity of conducting further research on L2 demotivation, 

particularly in light of the inconsistencies observed across different studies. Demotivating influences may vary depending on 

the learners’ context, proficiency level, and educational stage. Kikuchi (2015) emphasized the importance of continued 

investigation into demotivation, arguing that the factors influencing motivation may evolve as learners advance in their 

language studies. Considering these insights, the present study categorizes demotivating factors into four main dimensions 

based on prior research: teacher-related, learner-related, subject-related, and learning context-related factors. These 

categories are examined to identify the dominant demotivating influences among Kuwaiti secondary EFL students. 

3. Methodology 

3.1 Study Design  

The study employed a mixed-method research design that combined both quantitative and qualitative approaches. Data were 

gathered through a questionnaire and semi-structured interviews conducted with students and teachers. The qualitative data 

obtained from the interviews served to complement, explain, and reinforce the quantitative findings from the questionnaire, 

providing a more comprehensive understanding of the research problem. 

3.2 Study Population and Sample 

The target population of this study consisted of Kuwaiti female secondary school EFL students enrolled in public schools, 

aged between 16 and 18 years. A sample of 25 students was randomly selected from various classes across these schools to 

ensure diversity and representation. In Kuwait’s public education system, students typically begin learning English from 

Grade 1 through Grade 12, making them continuous learners of the language throughout their schooling years.Additionally, 

12 secondary school EFL teachers from the same public schools participated in the study. Among them, six teachers had 

over 20 years of teaching experience, four had between 8 and 10 years, while two had less than 5 years of experience. This 

variation in teaching experience provided valuable insights into different pedagogical perspectives and classroom practices 

across levels of expertise. 
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3.3 Instruments of the research 

 Two primary instruments were utilized to collect the study data: a questionnaire and semi-structured interviews with both 

teachers and students. To address the first research question, a questionnaire was designed consisting of two main sections: 

demographic information and five-point Likert-scale items. The demographic section included questions related to students’ 

grade levels and academic performance. The second section contained Likert-scale statements divided into four categories, 

with response options ranging from strongly disagree to strongly agree. These categories covered learner-related 

demotivating factors, teacher-related demotivating factors, learning context-related demotivating factors, and subject-related 

demotivating factors.In addition, semi-structured interviews were conducted to complement the questionnaire data. 

Interviews were carried out with the same 25 students after they completed the questionnaire to gather more detailed 

qualitative insights about the factors that demotivate EFL learners. The qualitative data were used to enrich and clarify the 

quantitative findings. All interviews were conducted in Arabic, the participants’ native language, to ensure full 

comprehension of the questions and allow students to express their views freely without linguistic constraints.To answer the 

second research question, semi-structured interviews were also conducted with 12 English language teachers. The main 

purpose of these interviews was to explore teachers’ recommendations and suggestions for enhancing EFL students’ 

motivation toward language learning. The interviews were conducted during school visits, and all responses were audio-

recorded with additional field notes taken during and after the sessions. Both the teachers’ and students’ interviews included 

a series of open-ended and follow-up questions designed to elicit detailed explanations and to further elaborate on the results 

of the questionnaire. 

3.4 Pilot Study 

A pilot study was conducted prior to the main data collection phase to test the reliability and clarity of the research 

instruments. The purpose of the pilot study was to evaluate the questionnaire and interview items, identify any ambiguous 

statements, rephrase them when necessary, and ensure the overall comprehensibility of the instruments. A total of 15 students 

participated in the pilot study, and these participants were not included in the final sample of the main research.To establish 

validity, the questionnaire items and interview questions were reviewed and assessed by a university professor specializing 

in English language education, who examined them for both clarity and relevance. Based on the expert’s feedback, several 

modifications were made to improve the wording and precision of certain items.The reliability of the questionnaire was 

determined using Cronbach’s Alpha coefficient, which yielded a value of 0.82. This coefficient indicated a high level of 

internal consistency and was considered acceptable and suitable for the purposes of the present study. 

4. Results 

4.1 Results Concerning the Demotivating Factors for secondary School EFL Students toward English Learning 

4.1.1 Learners-Related Demotivating Factors. 

The findings revealed that among the learner-related demotivating factors, the most frequently reported challenge was the 

difficulty in memorizing English vocabulary and phrases, which significantly contributed to students’ loss of motivation 

toward language learning. This result was further confirmed through student interviews, where participants expressed 

frustration with remembering new words and retaining them over time. Another major source of demotivation identified was 

the difficulty in independently studying or preparing for English lessons, indicating that many students struggle with 

developing effective self-learning strategies and habits.Despite these challenges, the results also showed that Kuwaiti 

secondary EFL students possess a strong awareness of the significance of English in their academic and personal 

development. They recognize English as an essential skill and a gateway to knowledge and global communication, 

acknowledging that proficiency in English is a prerequisite for success in many fields of study and professional 

opportunities.Furthermore, these findings suggest that while students value the importance of English, their learning 

difficulties and lack of strategic learning skills hinder their motivation and performance. This highlights the need for 

instructional approaches that focus on vocabulary retention techniques, learner autonomy, and study skills development. 

Providing students with practical methods for memorization, such as the use of mnemonic devices, spaced repetition, or 

interactive digital tools, may help reduce their frustration and enhance their confidence in learning English effectively. 
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4.1.2 teacher-related demotivating factors. 

The findings regarding teacher-related demotivating factors revealed that teacher incompetence and unclear or confusing 

explanations were among the most significant causes of demotivation for secondary school EFL students. Many students 

expressed that when lessons were not clearly explained, it became difficult for them to follow or understand the material, 

which led to frustration and decreased interest in learning. These results were also reinforced by students’ interview 

responses, which confirmed that the lack of clarity in instruction negatively affected their motivation to engage in English 

lessons.Despite these challenges, the results also showed that students generally hold positive attitudes toward their teachers. 

They emphasized that their teachers treat them with respect, provide encouragement, and do not ridicule them for making 

mistakes or misunderstanding lesson content. This indicates that while instructional clarity may sometimes be lacking, the 

teacher–student relationship remains supportive and respectful, which is crucial for maintaining a positive classroom 

atmosphere.Furthermore, these findings highlight the importance of effective teaching competence and communication skills 

in sustaining students’ motivation. Teachers who use clear explanations, simplified examples, and interactive teaching 

strategies can help students overcome learning barriers. Therefore, continuous professional development programs focusing 

on teaching methodologies, communication, and learner engagement could be beneficial. Enhancing teachers’ instructional 

clarity and pedagogical skills would likely minimize demotivation and foster a more encouraging learning environment for 

EFL students. 

4.1.3 Learning Context-Related Demotivating Factors. 

The findings concerning learning context-related demotivating factors revealed that the limited opportunities to practice 

English emerged as the most frequently reported cause of demotivation among secondary school EFL students. Many 

students expressed that classroom instruction often focuses heavily on the prescribed syllabus, particularly on grammar rules 

and vocabulary lists, leaving little time for communicative practice or interactive learning activities. As a result, students feel 

that their ability to use English in real-life situations is not developing, which leads to frustration and decreased interest in 

the subject. 

These results suggest that the structure of classroom instruction and curriculum design play a major role in shaping learners’ 

motivation. When English learning becomes overly exam-oriented and centered on textbook content, students may perceive 

it as repetitive and disconnected from authentic communication. To counteract this issue, it is essential to create more student-

centered and communicative learning environments where learners can actively engage in conversations, role-plays, and 

collaborative projects. Incorporating task-based learning, speaking clubs, and technology-supported language activities can 

provide students with meaningful opportunities to use English beyond grammar drills and memorization. Such approaches 

not only improve language proficiency but also foster intrinsic motivation by making learning more relevant, interactive, and 

enjoyable. 

4.1.4 Subject-Related Factors 

The findings revealed that one of the most significant subject-related demotivating factors for secondary school EFL students 

is the monotony of topics presented in English lessons. This perception was strongly reinforced by students during the 

interviews, as many expressed that the reading passages and lesson themes lacked variety and relevance to their personal 

interests or real-life experiences. As a result, students reported feeling disengaged and unmotivated to participate in classroom 

activities. Another prominent demotivating factor identified was the grammar-dominated syllabus, which students viewed as 

overly rigid and repetitive. According to the participants, the English textbook places excessive emphasis on grammar 

structures while neglecting more engaging components such as storytelling, open discussions, and exposure to idiomatic 

expressions. 

These findings highlight the importance of content relevance and curriculum balance in maintaining learners’ motivation. 

When lesson topics fail to connect with students’ interests or cultural contexts, English learning can become a mechanical 

and uninspiring task rather than an enjoyable experience. To address this issue, it is essential to diversify English learning 

materials by including authentic texts, contemporary topics, and interactive activities that encourage creativity and critical 

thinking. Integrating literature, media, and communicative tasks into the curriculum can make lessons more dynamic and 
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relatable. Moreover, designing materials that reflect students’ daily lives and cultural backgrounds could help foster a sense 

of ownership and increase their enthusiasm toward learning English. 

4.2 Results of the Study related to EFL Teachers’ Recommendations for Promoting secondary School EFL 

Students’ Motivation toward English Learning 

English language teachers proposed several recommendations to enhance the motivation of secondary school EFL students 

toward learning English. These recommendations were grouped into three main categories: the integration of technology in 

teaching, the use of extrinsic motivation and positive reinforcement, and the promotion of competition and cooperative 

learning among students. Teachers emphasized that incorporating technology—such as interactive applications, online 

games, and multimedia tools—can make lessons more engaging and appealing to digital-age learners. They also highlighted 

the importance of recognizing students’ achievements and providing continuous encouragement to boost their confidence. 

Furthermore, teachers pointed out that creating an environment that balances healthy competition with teamwork can 

stimulate students’ enthusiasm, strengthen peer relationships, and foster a sense of shared success in the learning process. 

4.2.1 The Integration Of Technology In Teaching 

Findings from the teacher interviews revealed that the use of technology and the internet was the most frequently suggested 

strategy for enhancing high school EFL students’ motivation toward learning English. All participating teachers strongly 

advocated for the integration of digital tools and online platforms as a means of increasing students’ engagement and interest. 

They emphasized that technology-based learning is more interactive, dynamic, and appealing compared to traditional 

approaches. According to the teachers, students particularly enjoy using applications such as Kahoot and Blickers as 

formative assessment tools, finding them more stimulating and enjoyable than conventional paper-based evaluations. Many 

teachers also noted that technology fosters greater student participation, saves classroom time, and allows for more focus on 

developing critical and higher-order thinking skills. However, several teachers pointed out that the limited access to 

technological resources and unreliable internet connections in some schools often compel them to revert to traditional 

methods of instruction. Thus, ensuring adequate technological infrastructure is essential for achieving effective and 

motivating language instruction. 

Moreover, the integration of technology in EFL classrooms not only enhances students’ motivation but also helps them 

acquire essential digital and communicative competencies needed in real-life contexts and future academic or professional 

environments. Access to authentic online resources—such as podcasts, educational videos, articles, and international 

discussion forums—provides learners with meaningful exposure to English in diverse, real-world settings. This connection 

between classroom learning and practical language use increases students’ sense of purpose and relevance in their studies. 

When learners understand that English enables them to explore global knowledge, interact with international communities, 

and pursue broader career or educational opportunities, their intrinsic motivation becomes significantly stronger. Therefore, 

technology should be viewed not simply as an instructional supplement, but as a transformative tool that aligns language 

learning with students’ long-term goals, interests, and aspirations. 

4.2.2 The Use Of Extrinsic Motivation And Positive Reinforcement  

Many English language teachers believe that exposing students to inspirational stories and global academic achievements 

can play a crucial role in enhancing motivation toward English learning. They emphasized that discussing the world’s top 

universities and international English proficiency exams—such as TOEFL and IELTS—helps students recognize the broader 

purpose and value of mastering English. For instance, highlighting the success stories of well-known figures such as Bill 

Gates and Mark Zuckerberg, and illustrating how their educational experiences contributed to their accomplishments, can 

inspire learners to set ambitious goals for their own futures. By demonstrating how English serves as a gateway to prestigious 

universities and international opportunities, teachers can encourage students to perceive language learning not simply as a 

school subject but as a transformative skill that opens pathways to global success. As students develop aspirations to join 

esteemed institutions or pursue similar achievements, their motivation and commitment to learning English are likely to grow 

substantially. 
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In addition, teachers frequently recommend practical methods of encouragement, such as awarding certificates of 

achievement or bonus marks, to reinforce students’ motivation. They consistently noted that recognition and appreciation 

have a powerful psychological impact, as they validate students’ hard work and nurture a sense of accomplishment. Such 

acknowledgment increases learners’ confidence, active engagement, and enthusiasm for participation. Furthermore, these 

incentives promote healthy academic competition, inspiring students to perform better and aim for excellence. The allocation 

of bonus marks, in particular, serves as a tangible reward for effort and achievement, motivating students to maintain 

persistence and dedication throughout their learning journey. 

Beyond formal recognition, many teachers highlighted the significance of verbal praise and constructive feedback as equally 

effective forms of extrinsic motivation. Simple yet genuine expressions of acknowledgment—such as commending students 

for their improvement, perseverance, or creativity—can have a lasting influence on their attitudes toward English learning. 

When students feel valued and supported, they are more likely to participate actively and sustain long-term interest in the 

subject. Collectively, these extrinsic motivational strategies—whether symbolic, verbal, or material—create a positive 

classroom climate that encourages continuous effort, builds confidence, and strengthens overall language proficiency. 

4.2.3 The Promotion Of Competition And Cooperative Learning Among Students 

Many English language teachers recommend incorporating challenge, competition, and cooperative learning activities to 

enhance students’ motivation toward English learning. They believe that integrating team-based tasks, point systems, and 

interactive applications such as Kahoot fosters a sense of challenge and excitement in the classroom. These approaches 

transform learning into an engaging experience where students actively participate and collaborate with enthusiasm. Teachers 

explained that working collaboratively in groups increases students’ academic engagement, as all members contribute to the 

learning process. Moreover, many teachers emphasized that group work encourages peer learning, allowing students to learn 

from one another and share different perspectives. In addition, several teachers mentioned that they often begin their lessons 

with thought-provoking or higher-order questions to stimulate curiosity and capture students’ attention at the start of class. 

This method not only motivates learners but also promotes active participation and deeper thinking. 

Collaborative learning has been shown to benefit all students, including those who are typically reluctant to engage in 

classroom discussions. Group activities foster a sense of responsibility and interdependence, as each student’s effort 

contributes to the team’s success. This dynamic environment helps learners develop cooperative and social skills, encourages 

mutual support, and cultivates a classroom culture rooted in shared achievement. Teachers noted that such peer-to-peer 

interaction creates meaningful opportunities for reciprocal learning—where more proficient students assist their peers, and 

less confident learners gain understanding through accessible explanations and encouragement. These peer exchanges often 

lead to better retention and comprehension, as students are more likely to remember information discussed in simple, relatable 

terms by their classmates. 

Ultimately, the combination of healthy competition and cooperative work contributes to a more dynamic, interactive, and 

motivating classroom environment. It not only strengthens students’ confidence and communication skills but also sustains 

their enthusiasm for learning English. Through these strategies, learners experience both the joy of collaboration and the 

drive for achievement, which together form a powerful foundation for long-term motivation and academic success. 

  5. Discussion, Conclusion, and Pedagogical Implications  

5.1 Discussion 

The findings of this study revealed that subject-related and teacher-related factors were the most influential sources of 

demotivation among Kuwaiti secondary school EFL students. This aligns with much of the previous literature, which has 

frequently identified teachers as a major cause of students’ demotivation toward English learning. Numerous researchers and 

educators have argued that teacher-related issues—such as insufficient teaching competence and unclear explanations—are 

among the strongest factors negatively affecting students’ motivation. The current study confirmed that teachers’ lack of 

instructional clarity and efficiency were the most commonly cited demotivating influences. This outcome supports the 

findings of several earlier studies that reached similar conclusions. 
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However, other researchers have proposed that subject-related factors—particularly those linked to course materials and 

assessment practices—play a more prominent role in student demotivation. These studies argued that uninspiring learning 

materials and discouraging test outcomes can reduce students’ motivation more significantly than teachers’ instructional 

skills. In some cases, researchers found that coursebooks exert a greater demotivating influence than teachers’ personalities 

or teaching styles. In the present study, Kuwaiti secondary students did not express dissatisfaction with teachers’ personalities 

or attitudes; rather, their concerns centered on teaching inefficiency and unclear explanation of lessons. This finding 

corresponds with other research showing that teachers’ behavior and personality traits are among the least influential 

demotivating factors, whereas ineffective instruction remains a consistent challenge. Additionally, the current study revealed 

that the excessive focus on grammar in English courses is another major demotivating factor, echoing the results of prior 

studies that highlighted grammar-centered instruction as detrimental to student engagement. 

Furthermore, within the category of learning context-related factors, the study found that the limited opportunities to practice 

English was the most frequently reported issue. During interviews, many students emphasized that increased chances to use 

the language in real-life or classroom interactions would significantly enhance their motivation. This finding aligns with 

prior research that identified lack of authentic language practice as a common demotivator in EFL contexts. The result 

underscores the importance of providing practical and communicative learning opportunities, especially in environments 

where English is not the primary language of communication. 

The study also presented several teacher-suggested recommendations for improving EFL students’ motivation toward 

English learning. These included the integration of technology, extrinsic motivation and encouragement, and the use of 

competition and cooperative learning strategies. Regarding the use of technology, teachers agreed that digital tools and 

internet-based resources can make English learning more engaging, interactive, and accessible. When applied appropriately, 

technology motivates students to participate more actively, enhances their confidence, and creates an enjoyable classroom 

atmosphere. Hence, teachers strongly advocate for the continuous integration of technological resources to promote active 

learning and sustained motivation. 

In terms of extrinsic motivation and encouragement, the study found that discussing students’ future university goals and the 

importance of international English proficiency tests such as TOEFL and IELTS can enhance learners’ instrumental 

motivation. This finding supports the classic distinction made by Gardner and Lambert (1959), who recognized the power of 

extrinsic or instrumental motivation in second language learning. Moreover, teachers noted that sharing biographies and 

success stories of influential figures can inspire students and boost their motivation. In connection with this, Al-Hoorie (2021) 

examined the effect of motivational storytelling about successful English role models and found that such stories reduced 

students’ anxiety levels, though they did not significantly change motivation or attitudes toward English learning—possibly 

due to the brief duration of the intervention. Al-Hoorie therefore emphasized the need for further studies exploring the long-

term impact of role model narratives on student motivation. 

Another effective recommendation identified was the use of competitive and collaborative learning strategies. This finding 

is consistent with previous studies that highlighted the motivational benefits of mixed-ability groupings and peer 

collaboration. Research has also shown that online collaborative activities are particularly engaging and stimulating for EFL 

students, as they encourage teamwork while maintaining a sense of challenge. Such activities not only make learning more 

enjoyable but also foster social interaction, accountability, and a stronger sense of achievement among learners. 

In summary, the results of this study reinforce the complex and multifaceted nature of demotivation in language learning. 

They highlight the need for balanced instruction, where effective teaching practices, engaging materials, sufficient practice 

opportunities, and motivational strategies—both technological and interpersonal—work together to enhance students’ 

learning experiences and sustain their long-term motivation toward English. 

5.2 Conclusion 

This study investigated the demotivating factors influencing secondary school EFL students’ attitudes toward English 

learning in Kuwaiti public schools. Based on the findings, it can be concluded that subject-related and teacher-related factors 

were the most frequently reported sources of demotivation among students. Specifically, the grammar-centered syllabus, 

uninteresting lesson topics, and limited opportunities to practice English were identified as key elements that negatively 
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affect students’ motivation. Additionally, the lack of teaching competence and unclear explanations provided by some 

English teachers were found to contribute significantly to students’ demotivation. 

However, the results also indicated that Kuwaiti EFL students did not experience major issues related to teachers’ 

personalities or classroom behaviors, suggesting that the problem lies primarily in instructional methods rather than 

interpersonal relationships. Moreover, difficulties in memorizing vocabulary and phrases, along with a lack of guidance in 

self-study strategies, further reduced students’ motivation to learn English. 

To counter these challenges, English language teachers proposed several recommendations to enhance student motivation. 

These include the integration of modern technology in language instruction, the use of a single, well-structured textbook, 

and the provision of bonus marks, certificates of achievement, verbal praise, and encouragement. Teachers also emphasized 

the importance of fostering competitive and cooperative classroom activities, as these approaches promote engagement, 

confidence, and sustained interest in English learning. Collectively, these strategies can contribute to creating a more 

dynamic, supportive, and motivating learning environment for secondary school EFL students. 

Pedagogical Implications 

Taking in consideration the findings of this study, the following pedagogical implications are suggested : 

1) Integration of Technology: Teachers are encouraged to incorporate Information and Communication Technology (ICT) 

tools effectively into their teaching practices to make learning more interactive and engaging. 

2) 2-Access to Digital Resources: Each classroom should be equipped with adequate technological facilities and reliable 

internet access to enable students to use digital resources efficiently during lessons. 

3) 3-Curriculum and Materials: To strengthen learners’ motivation, teachers should adopt a single, consistent core textbook 

while supplementing it with additional, stimulating topics and activities that capture students’ interests. 

4) 4-Collaborative Learning: Implementing cooperative and group-based learning strategies can enhance student 

participation, foster peer support, and promote a motivating classroom environment. 

5) 5-Active Learning Materials: Teachers should provide well-designed worksheets and learning tasks that encourage 

active engagement, improve memory retention, and develop students’ ability to study independently. 

6)  Teachers are advised to design their lessons effectively by incorporating pictures, videos, or games.  

7)  In order to maximize students’ chances to use English, instructors should incorporate activities such as discussions, 

debating, role-playing, and presentations. 

8)  Teachers should provide timely and constructive feedback to encourage learners, build confidence, and sustain their 

interest in learning. 

9)  Incorporating real-life and culturally relevant materials (such as stories, songs, or current events) is recommended to 

make learning English more meaningful and engaging. 

10)  Setting achievable goals and recognizing students’ progress through praise or rewards can help maintain their 

motivation and foster a positive attitude toward learning English. 

11)  Teachers should encourage the use of English beyond the classroom through projects, clubs, or online platforms to 

extend practice and sustain motivation.  

12)  Creating a supportive and low-anxiety classroom atmosphere is essential, as it allows students to take risks, 

communicate freely, and stay motivated to learn English. 
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 العوامل المقللة للدافعية في تعلم اللغة الإنجليزية لدى طلاب المرحلة الثانوية في الكويت 
 الباحثة:إعداد 

 حنان مرزوق المطيري 
 : الملخص

تُعد العوامل التي تقلل الدافعية من الأسباب الرئيسية التي تؤثر سلبًا على اهتمام الطلاب بتعلم اللغة. هدفت هذه الدراسة إلى فحص  
مصادر فقدان الدافعية في تعلم اللغة بين طلاب المرحلة الثانوية الذين يدرسون الإنجليزية كلغة أجنبية، بالإضافة إلى استقصاء  

  8طالبًا من طلاب الثانوية العامة الكويتية و 30لمين والتوصيات التربوية لتعزيز دافعية الطلاب. شملت عينة الدراسة اقتراحات المع
معلمين للغة الإنجليزية من المدارس الثانوية العامة. تم جمع البيانات باستخدام أداتين للبحث: استبيان ومقابلات شبه منظمة مع 

نتائج إلى أن أكثر العوامل المسببة لفقدان الدافعية كانت مرتبطة بالموضوع نفسه وبالمعلمين، على وجه  الطلاب والمعلمين. أشارت ال
الخصوص: قلة المواضيع الشيقة، وقلة الفرص لممارسة اللغة الإنجليزية، والتركيز المفرط على القواعد، وضعف كفاءة المعلمين. كما 

فعية الطلاب، بما في ذلك دمج التكنولوجيا، واستخدام المكافآت والتشجيع الخارجي،  أوصى المعلمون بعدة استراتيجيات لتعزيز دا
 .وتعزيز أنشطة التعلم التنافسية والتعاونية

 .فقدان الدافعية، الإنجليزية كلغة أجنبية، المدرسة الثانوية، تعلم اللغة، الدافعية، التوصيات، طلاب ومعلمو الكويت :الكلمات المفتاحية
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